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Dedication

To the most important people in youth soccer today-the youth parent/
coach. Your efforts start the wheel of inertia that initiate a love of soccer for chil-
dren, which through the help of countless others will provide the foundation for
people to experience the joy of participation throughout their lifetime.

Introduction

US Youth Soccer is delighted to present this coaching resource to our
greatest asset—the youth soccer coach. Many great players can trace their suc-
cess to the coaching that they received at an early age. We hope that you, the
youth soccer coach, will one day look back with pride at the opportunities you
created for learning and enjoyment. A supportive, child centered, positive expe-
rience in youth soccer is vital to the growth of our sport.

Far too many soccer coaching books and videos focus solely on the “X's
and O's” or are written for those who coach players older than age 14. Few of
these resources deal with the most important years in player development, ages
five through fourteen. Our philosophy of coaching youth soccer places great
importance on age appropriate activities and creating a child centered learning
environment. This manual contains a gold mine of information for novice as well
as experienced youth coaches. Using an educational and sport science foun-
dation rather than a simple collection of drills allows the youth coach a better
understanding of the player.

We urge you to continue your coaching education through coaching clin-
ics offered by your US Youth Soccer State Association. Contact your local club,
league, State Association or visit www.UsYouthSoccer.org.
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Ghapter 1

Gaution: Ghildren At Play, Proceed With Gare

“Play is the Key to Open Many Doors.”
DOr. Marianne Torbert, Professor, Temple University
Director, Leonard Gordon Institute for Human Growth Through Play

In the 21st century, children ages 5 through 12 years old are playing
soccer in vast numbers throughout North America. And the number of players
has increased significantly over the most recent several years. In 2003, there
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were over 19 million total soccer participants in the U.S. with over 8 million soc-
cer participants under the age of 12 (SGMA, 2003).

However, fewer than 20 percent of our youth sport coaches have
received any type of training to become coaches (Marten, 1990; Stewart &
Sweet, 1992). This translates into an imperative need to educate parents and
volunteer coaches. Recent studies show that more than 73 percent of all kids
who play organized youth sports end up quitting by the time they reach the age
of 13 (Time Magazine, July 12, 1999).

Some things that parents should know or inquire about before enlisting
their children into organized soccer include:

« Is your child ready (physically, mentally and socially) to participate in team
sport activities?

« What is the coach’s philosophy?

« Will the parents be responsible for transportation, communication, fundraising,
dues, snacks, etc.?

« Must the parents attend training and games?
» What are the costs involved?
+ Will my son/daughter play as much as the others?

State and national youth coaching courses have been specifically
designed for coaches of under-6 through under-12 players. Your US Youth
Soccer State Association or local league can provide scheduling information
about the courses.

Children and Play

Children benefit in many ways from playing games if the games are
appropriate for the child’s mental and physical development. Chances are good
that the child will have a positive experience in the games.

Most young children from ages 5 to 8 like to run, jump, roll, climb, skip,
fall down and shout while involved in play. All this makes a strong case for them
to play soccer. This behavior should be considered when adults set up a
playing environment.

Activities should fit the developmental levels of the children. Avoid the
opposite approach of having the children fit the activities. If an activity does not
fit the needs of the child, the child will show either frustration if it is too difficult
or boredom if it is too easy. Coaches should be well aware of a child’s varying
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developmental levels and how their development affects the way they
play soccer.

Soccer is natural for young children because soccer players experience
body awareness and they use various body parts. How they use balance, agil-
ity, coordination, vision and social interaction can determine how they develop
physical and social skills.

As players get older, their development (i.e. psychomotor, cognitive and
psychosocial) levels mature. This growth allows coaches to create more com-
plexities in the training environment. For example, under-6 players must each
have a ball; under-8 players should use one ball in pairs; under-10 can share
one ball among four players and one ball for eight players is appropriate for
under-12 players. The imbalance of more players and fewer balls forces more
abstract thinking by the players. Remember, in games soccer coaches can’t
stop the run of play to get everybody on the same page.

Now that we have touched on the idea of what is developmentally
appropriate, let’s describe how coaches can implement it. Players are grouped
by similarity of age, but their developmental stages might not be equal.
Coaches must prepare and implement a training environment that allows for
each player to find success in the activity. Muska Mosston, a leading physical
education teacher, introduced the concept of an instructional approach known
as the “Slanty Line.” The Slanty Line is a conceptual approach with very real
implications. It is built on the belief that in every activity, each participant should
have the opportunity to take part at their own ability level.

Imagine the old game of “High Water/Low Water” played with a rope.
Two children held the rope at a certain level and everyone jumped over it. If
you were unable to jump over the rope you were eliminated. The rope contin-
ued to be raised until the best jumper was determined. The paradox here is
that the individuals who needed the most practice jumping, received the least.

Activity Box
Each player with a ball. The players must toss their ball in the air and clap
as many times as they can before catching the ball. The coach then asks
each player how many claps they did before they caught the ball. (Players
are to be congratulated whether they clapped twice or six times). They are
then asked if they think they could beat their number with a second try. The
answer hopetully will be, “T'll try”.
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Mosston would like to take the same game, but slant the rope. Now all partici-
pants can receive the same amount of turns and when a child is ready to try a
new height, the opportunity is still there.

It is this concept that we would like to challenge all coaches to imple-
ment. Can you present activities in practice in which all players receive the
same practice opportunities and are able to improve their skills? We believe
this is more than just a theoretical concept, but an instructional method that
should be the foundation of all coaching and the right of every youth
soccer player.

For example, if a player performs 15 ball taps in 30 seconds, challenge
the player to perform 20 ball taps. If another player completed 22 ball taps,
challenge them to perform 25 ball taps. Place both players in a potential situ-
ation of personal success. We all need some form of success in whatever we
are trying to accomplish. Why should young soccer players be any different?

$
s}y
SOCEER.



Ghapter 2

Foundations of Goaching Ghildren

The Art and Science of Goaching

“The most important things that must be seen in
youth soccer are those things that are unseen.”
Dr. Ronald W. Quinn, Associate Professor, Kavier University
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Is coaching an art or a science? With the rapid advances in sports technology,
it could be a science. However, since it deals with children, youth coaching could be an
art that only improves with experience.

Coaching is both an art and a science. All involved with coaching—-whether
volunteer or paid-and the administration of youth organizations should address
player development from an educational training perspective. Rainer Martens, a
noted youth sport researcher and author, stated that youth coaches exert great
influence on young athletes, but fewer than 20 percent of these coaches have
received any type of training to become a coach. If we are truly concerned with
the positive development of children to become productive, compassionate and
moral citizens through sports, then all should be adequately prepared to be a
youth coach.

Whether paid or a volunteer, coaches are still involved with the same aged
child. Children do not make any distinction between a “professional coach” or a
“volunteer coach.” Both coaches can have a profound influence on how a child
views sport, physical activity, themselves and others. Jay Coakley, a noted sport
sociologist, states:

“Coaching education programs will become more popular because of an
effort to certify youth coaches as experts. This will be done to satisfy parents’
demands for more professional approaches to youth sports and to minimize legal
liability. Youth programs will emphasize sports development rather than recre-
ation, and parents will become increasingly concerned about how their child’s par-
ticipation may pay off in the future—in scholarships and social acceptance. “

The Role and Importance of the Science of GCoaching

Over the last 30 years, we have experienced an information explosion.
Technology and science, our knowledge of physical training, growth and develop-
ment, and instructional methods have dramatically improved during that time. We
now know that it is dangerous to deny an athlete water during a training session,
and certain stretches such as the “hurdlers stretch,” place unnecessary stress on
the knee.

Children who specialize in one sport too early are more prone to overuse
injuries and burnout. “Military” style coaching is no longer appropriate for youth
soccer. Unfortunately, this information is not common knowledge within youth
organizations. Many coaches still deny children water, many have them run laps
as punishment, and many run a practice like a drill sergeant, ignoring the creativ-
ity and energy that children bring to the sport. It is important that coaches seek
out current information on child development by attending clinics, going to the
library, and/or searching the internet.
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The Role and Importance of the Art of Goaching

The art of coaching is difficult to describe because it can't be measured
by quantitative data in a society that is most interested in measurement. Our
educational system is based on proficiency tests, SAT/ACT scores and teach-
ing to the curriculum. To place value on something that is difficult to measure
faces much resistance. Still, the importance of interpersonal skills, developing
a healthy team climate, imparting a moral and value-based coaching approach
is gaining strength as an integral part of the youth soccer experience. This
qualitative approach can be measured and for our purpose can be viewed as
good art-you know it when you see it. A good coach who is actively practicing
the craft of coaching is easily identified. The players will be active, coaches are
teaching, players are learning and everyone is having fun.

The quality of player/coach interaction, the development of player self-
esteem and self-confidence, and introducing children to sport as a life long
pursuit with strong moral values are the primary objectives of youth soccer in
America. Developing winning teams or pursuing sport for future economic gains
creates very few winners and countless losers.

Ron Quinn states, “The needs of the child, while playing soccer, should
be placed above the needs, convenience and self-interest of the adults. True
player development focuses on the development of the player, not the develop-
ment of the team! Up to age 12, this should be the only criteria used in design-
ing and running (youth soccer) programs.

Ghild-Gentered Goaching

Richard Schmidt, a motor learning and motor development expert, devel-
oped a schema theory (1975, 2000), which suggests that children up to age 14
should experience a wide range of movement in early life to aid in solving future
movement challenges. “When people practice a number of specific throwing
distances, they learn something that allows them to generalize this experience
to the performance of many throwing distances.”

Child-centered coaching places a high priority on the total development
of the young athlete. The early specialization of sport skills has a limiting effect
on child development. Sport skills require specific motor patterns and a child
should be exposed to a wide range of movement experiences early in life. A
great basketball player doesn’t necessarily have the skills to be a great baseball
player at early ages. Does the name Michael Jordan ring a bell?

When developing youth soccer players, apply the schema theory by pre-
senting a wide range of movement activities and challenges during practices.
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The three learning domains described below provide a conceptual framework to
guide us in the design of developmentally appropriate games and practices.

Psychomator [Physical)

Children grow at different rates. Balance, center of gravity, length of
limbs, body mass, and gross and fine motor control all play a part in a child’s
ability to move effectively. Within the same age group, some are shorter or taller
than others, some have better balance, and others fall down quite often. As a
result, we cannot pass false judgement on a child whose development is a little
slower than the rest of the team.

Activities should be designed in which players are provided the opportu-
nity to practice a wide range of locomotor movements (running, skipping, hop-
ing, galloping, leaping, etc.), nonlocomotor movements (bending, pulling, twist-
ing, pushing, etc.) and other movement components such as balance, change
of direction, strength, and cardiovascular endurance.

Cognitive (Thinking & Learning]

Knowledge gained from studying early learning theories can be used to
help plan effective experiences for youth sport beginners. It is equally important
to understand how a child thinks; how they perceive and understand their sur-
roundings and the world. Experience and challenging the mind become the two
most important characteristics of learning and future performance.

The authors have introduced the work of various cognitive theorists
such as Jean Piaget, Eric Erikson, Lawrence Kohlberg, and Albert Bandura in
an attempt to bridge the gap between theory and practice. If we understand
how the child thinks, or their stage of development, then perhaps we can better
understand the child.

Psychosocial [Psychological & Sociological]

It has already been mentioned that nothing good happens in isolation
when learning sport skills. We cannot teach dribbling without creating an inter-
est and desire to dribble. Force-feeding skill development through drills does
not work! There is a great tendency to underestimate the importance and role
that emotion, feelings and motivation play during the youth soccer experience.
Young children don’t pass the ball to a teammate in the best position to receive
it; they pass to their best friend. Why? Because most tactical decisions don't
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Piaget’s Gognitive Development Theory

Jean Piaget (1896-1980) is credited with forging the single
most comprehensive theory of intellectual development. He discov-
ered early in life an interest for studying children and in particular how
they responded to questions and how they reasoned answers. He
determined that children think in entirely different ways than adults. He
spent countless hours observing children’s spontaneous activities. His
attempt was to learn from the children themselves. He primarily inter-
viewed and observed children between the ages of four and twelve.

Piaget recognized that children pass through “stages” of devel-
opment at different rates (periods) and attached little importance to
the ages associated with each stage. He did believe that children
moved through these stages in the same order. He did not think that
these stages are genetically determined. They represent increas-
ingly comprehensive ways of thinking. He felt that children were con-
stantly exploring, manipulating, and trying to make sense out of the
environment and were actually constructing new ways to deal with it
(Kohlberg, 1968).

Piaget developed a four-stage approach that is often referred
to as The General Periods of Development. According to Piaget,
development is not governed by internal maturation or external teach-
ings; it is an “active construction process,” in which children, through
their own activities, build increasingly differentiated and comprehensive
cognitive structures (Crain, 2000). For the purposes of youth soccer,
parents and coaches have to provide an environment in which children
can participate independently and with their peers at constructing their
own soccer environment.

Stage Summary

Sensory Motor (0-2): Learning through senses and early develop-
ment of language.

Preoperational (2-7): Early childhood, very egocentric, highly imagina-
tive.

Concrete Operational (7-11): Development of rule structure, coop-
erative play and development of friendships.

Formal Operational (11+): Abstract thought and expanded social groups.
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exist and they are most concerned with sharing the ball with a few of their best
buddies. If we recognize this, then we can work within it and create activities in
which players get to know each other better.

Principles of Goaching

The principles of youth coaching are guidelines developed as a foundation
or a sounding board to assess the appropriateness of an activity or training ses-
sion. The following six principles are presented so that youth players receive a
healthy and positive youth soccer experience.

- Developmentally Appropriate. This challenges the coach to examine the appropriate-
ness of the activity. The requirements or demands of the activity should fall
within the range of a players’ abilities. Examples include: Attempting to teach a
wall-pass to U8's when they cannot think in advance of the ball or asking a U6
player to stay in a specific position when their spatial awareness is limited and
possess a strong desire to chase the ball.

- Glear, Goncise and Gorrect Information. How instructions are given is crucial when
dealing with young children. Too much information overwhelms them and too
little information doesn’t give them enough to get started. Provide enough infor-
mation to get them started and then add new challenges.

- Simple to Complex. Are the activities presented in a way that allows for ongoing
modifications and new challenges to meet the players interests and abilities?

. Safe and Appropriate Training Aréa. The area should be free of hazardous materi-
als (e.g., glass, stones, branches, holes, etc.) and be safe from traffic or other
environmental dangers. The training environment should be psychologically
safe. Does the child feel emotionally secure? Is the fear of failure reduced?
Can the child take creative risks without the fear of admonishment from the
coach?

- Decision Making. Are there opportunities for the players to make decisions?
Decisions may be spatial (where to run or pass), temporal (when do | pass or
run), or kinesthetic (how do | handle the ball)? These need to be present in all
activities for learning to occur. Remember that learning is not efficient and that
effective learning may be the result of inefficient trials.

- Implications for the Game. The activities presented in a training session must in
some way reflect the demands a player faces in the game. The younger the
player the less clear this may seem, while the older the player (i.e. 10 or older),
the more clear it will become. However, the implications for the game are even
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more important for the younger players. The coach at this level is providing
the foundational movement and thinking skills that will enable the player to
later solve more complex problems.

FEiminating lines, Iaps and lectures

This was to be included as a principle of coaching, but we decided that
its importance warranted its placement here: Eliminating lines, laps and
lectures means:

a) having players stand in lines waiting for their turn generally indicates an inap-
propriate activity. If players are standing and not moving the activity will not
keep their interest;

b) running laps, especially without a ball, is a waste of time. All practice activi-
ties should take place on the field, preferably with a ball;

¢) lectures should be left for the classroom. Children come to practice to be
active and participate, not to be talked to for extended periods of time.

Often, coaches design activities that focus on determining a winner.
These activities typically involve elements that lead to players being eliminated
from the activity. Those eliminated first are players who usually need the most
work on technique and decision-making. Design activities that keep all players
engaged throughout the length of the activity. Eliminate elimination games!!

Punishment

The use of physical activity such as laps, push-ups, sit-ups etc., as pun-
ishment for misbehavior is an inappropriate method of discipline. Players will
come to believe that physical training is actually a form of punishment. Players
need to understand the importance of fitness and making them run when there
is a behavior problem is counter to what you what to develop. When the conse-
guences warrant, short-term exclusion from the activity will often get a
positive result.

Game/Activity Glassifications

Game/activities are organized into three separate categories. It is
important for coaches to select game/activities from each category that are age
group appropriate. The categories are:

Body Awareness — activities that emphasize the use of body parts, motion, coordi-
nation, balance with and without the ball.
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Target Games — activities that involve solving the objective by going from “point
A to B.” In contrast to Maze Games, these activities are more directionally
defined and can be done both with and without the ball.

Maze Games — activities in which the player has the opportunity to move in a 360°
or circle environment with and without the ball. Even though the area is defined,
it does not necessarily have a specific target or boundary to go to. These activ-
ities allow the players to make decisions while moving in all directions.

There are times when the concepts of each of these three types of activ-
ities may be utilized in a single activity.

Drills versus Game/Activities

Drills are generally an absence of thought. An individual repeats the
same movement or patterns exactly the same way each time. This approach
with regard to youth soccer has several limitations.

During a soccer game the environment is constantly changing, therefore
activities must also reflect this ever changing competitive environment. Children
are drawn to games and activities like opposite poles of a magnet, whereas
drills repel them and decrease their interest. A game/activity approach creates
an environment that allows technique, tactics, fitness and creativity to develop
in harmony. Below is a simple illustration of the differences between “Drills” and
“Game/Activities.” Which do you think best fits the developmental needs
of children?

Learning Through Game/Activities

Characteristics of Drills Characteristics of Game/Activities
Static Dynamic
Military Organized but unstructured
Lines Free Movement
Boring Fun
No Thought Decision Making
Age Inappropriate Age Appropriate
_,5’5,
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The embedded method of teaching physical skills or games involves a
brief introduction and demonstration, a warm-up and stretching period, organi-
zation of instructional groups, practicing and repeating specific sport techniques,
intermittent verbal cues or demonstration, and concludes with “the game.” This
approach, although efficient from an organizational perspective, may not be the
most effective. What has been lacking are the opportunities for players to prac-
tice the various techniques in the context of the actual game.

Team sports present a dynamic and unpredictable environment. To iso-
late specific techniques is unwise since technique is useless without the dynam-
ics of time, space, decision making, and teammate/opponent movements.

This is where the article “Teaching Games for Understanding,” (TGFU)
approach (Turner & Martinek, 1995) is gaining importance in academic litera-
ture. This approach works on the premise that nothing happens in isolation. It
teaches that technique cannot be learned without incorporating decision mak-
ing, without considering the emotional and motivational state, and without creat-
ing an environment that mirrors the physical demands of the game. If learning
a skill is not enjoyable and if it does not feature lots of movement, the players
will stop participating before they get to the game. If learning occurred in a static
environment, do the players possess the understanding to make game deci-
sions? That would be unlikely.

The game/activity approach is a dynamic instructional method that
allows the participant to fully experience the sport. It is not the “just let them
play,” approach. Proper technical execution is not important. Technique will
improve with practice and experience. Children need to make decisions, exert
themselves physically, perform technical skills and, most importantly, have fun.
The game/activities presented in this manual and in the recommended books
employ a coaching method in which the emotional, physical and mental aspects
are addressed. The checklist below provides a measuring stick to evaluate
practice activities.

Game/Activity Ghecklist

« Are the activities fun? Are they enjoyable to perform and will it keep
their interest?

- Are the activities organized? Are the objectives clear? It doesn’t need to be
highly structured or without any rules, but the purpose and guidelines of the
activity need to be understood.
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« Are the players involved in the activities? Is there maximum participation of all
players, or are some more active than others?

« Is creativity and decision making being used? Are their decisions to move or
employ a particular skill ever changing, or are they just repeating the same
movement without thinking?

« Is the space appropriate for the age group and number of players? If they
can effectively move without colliding into each other as well as not becoming
too exhausted from trying to cover too much ground, it is probably a sufficient
area. Is the space allowing for the objectives of the activity to be realized?

« Is the coach’s feedback appropriate? For younger players, feedback should
be positive and frequent. Players up to around age nine view effort and ability
as synonymous. If they try hard, they believe they are really good. Coaches
should try to combine feedback with the player’s first name. It leads to a more
personalized approach and players tend to focus on the feedback better.

« What are the implications for the game? Are the objectives of the activity relat-
ed to the demands they will face in a game? The younger the child, the broad-
er and less clear the activity objectives may appear in relation to the game.
But a closer examination may reveal key building blocks. These blocks may be
in any one or all three of the learning domains (psychomotor, cognitive,
and psychosocial).

Summary

Coaching is a very complex and complicated activity. We need to take it
much more seriously and recognize the important role of the coach. A passage
on readiness in Zorba the Greek by Kazantzakis seems appropriate to conclude
this section.

“I remember one morning when | discovered a cocoon in the bark of a
tree, just as a butterfly was making a hole in its case and preparing to come
out. | waited a while, but it was too long appearing and | was impatient. | bent
over it and breathed on it to warm it. | warmed it as quickly as | could and the
miracle began to happen before my eyes, faster than life. The case opened,
the butterfly started slowly crawling out and | shall never forget my horror when
| saw how its wings were folded and crumpled; the wretched butterfly tried with
its whole trembling body to unfold them. Bending over it, | tried to help with my
breath. In vain.

It needed to be hatched out patiently and the unfolding of the wings
should be a gradual process in the sun. Now it was too late. My breath had
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forced the butterfly to appear all crumpled before its time. It struggled desper-
ately and, a few seconds later, died in the palm of my hand. That little body is,

| do believe, the greatest weight | have on my conscience. For | realize today
that it is a mortal sin to violate the great laws of nature. We should not hurry, we
should not be impatient, but we should confidently obey the eternal rhythm.”

Can we really afford to disrupt the great laws of nature and create an
environment in which youth players have not had the developmental time to
adequately prepare? Shouldn’t we blend the science and art of coaching so
that our young people view sport as a healthy, life long pursuit?
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Ghapter 3

Effective Goaching Behavior

“If a coach is constantly talking or yelling at players during the
game, it prevents your players from thinking for themselves.”
Steve Sampson, Former Men’s National Team Goach, June 1998

You have just volunteered to become a soccer coach for a youth program
in your community. Congratulations! You have just agreed to pursue one of the
most rewarding and difficult challenges in which you have ever engaged. To
enjoy the best possible experience, you need to adopt a number of characteris-
tics and behaviors. Few of us possess all the abilities required to properly coach
young children.

The youth sport experience is all about children. Being an effective soc-
cer coach requires certain traits. You must be a responsible adult at all times.
You must possess a strong desire to work with children and to understand the
complexities that exist within children of different ages, levels of development
and maturity. How can you provide the best environment for children to grow,
develop, and have fun?
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There are dozens of positive characteristics that one must possess to
become an effective youth soccer coach. Some are listed below:

Characteristics of Effective Youth Coaches

* High Moral and Ethical Standards.
Be an appropriate role model.

* Honesty.
Be fair, no one likes it if you cheat.

* Respect of Players, Parents, and Community.
Develop strategies to develop positive relationships with all involved.

* Understanding Readiness Factors for Participation.
Maturation — when to begin, how the game is structured.
Learning — what are children able to comprehend and how do they learn.

Motivation — internal desire to play and have fun.
e Communication.

Appropriate verbal and nonverbal responses (body language & gestures).
Appropriate language (words, tone, volume, rhythm, articulation).

* Development of an Appropriate Temperament for Coaching Children.

Be sensitive to each child.

Exhibit a calm personality.

Show patience.

Observe and Guide; Don’t Direct.
Use you normal voice, not a whistle.

* Ability to Motivate Positively.
Develop high levels of self-confidence.
Positive coaching.

Don't yell.

* Possess Leadership Qualities.
Be prepared.
Be organized.

19
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Demonstrate discipline — identify appropriate and inappropriate behavior and
enforce team rules.
Learn to be critical of behavior, not a player’s personality.

¢ Be Dedicated to Child Development and the Sport of Soccer.
Understand what is appropriate for different ages and levels of play.
Let every child play (and play a lot).

* Be Enthusiastic.
Your enthusiasm is contagious.
Celebrate!

¢ Have a Good Sense of Humor.
Keep things light.
Have fun.
Smile and laugh.

* Must Have Current Knowledge of Coaching Youth Soccer.
Learn about children and how they learn.
Learn the rules.
Learn appropriate practices, activities, and content.
Learn appropriate tactics and strategy.
Learn how to have fun.

Developing Practice Procedures [Protocols]

Equipment - Every player must have a ball to use at every practice. So much
more can be accomplished if everyone can be engaged in play at the same time.
Players who have to wait their turn will often become bored and disenfranchised
with the activities. Coaches should always bring a couple of extra balls with them to
practice in the event children forget their ball. Cones and disks help organize play-
ing spaces and can be used to designate boundaries, goals or a target area. Colored
scrimmage vests will enhance the practice settings by allowing different players to be
placed in a group. It avoids “shirts and skins” which is helpful in direct sun or in coed
situations. Both are inexpensive and can be easily obtained.

It is also important to keep equipment in one designated area and to teach
the players the procedures for getting and returning equipment. This will help keep
your practice space organized and will help you keep track
of equipment.

Instant Activity — When children arrive at soccer practice, they are ready to
play. They often arrive at different times and wait until the coach determines when
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practice will begin. Prepare activities in which the children can engage immediately
upon arrival. They can play with a ball by themselves, engage in practice with a
coach, play 1 v 1 with a teammate, or get in a group and begin to play. By the time
everyone arrives, they are all playing and you can sit back and watch for a few min-
utes. They come to play; let them.

Start & Stop Signals — 1t will be important for you to devise starting and
stopping signals that the players can see or hear. How do you want activity to
begin or stop? These basic concepts need to be taught so players understand
exactly what the signal means. Many of the games played by young players
have names (hospital tag, everybody is it, etc.). Allow players to find space and
begin moving and then use the name of the game to initiate play. The word
“freeze” is a common stop signal and players should immediate stop when they
hear the word. Avoid using a whistle. Players need to hear voice commands.

Forming Groups — How do players get partners? What do you do when
you have an odd number of players and the number doesn't fit the activity you
want to do. A coach needs to solve this problem. No player should be elimi-
nated or have to wait their turn. Players are taught how to quickly get a partner
(it doesn’t have to be their best friend every time), or to get in groups. If there
is an odd number, the players need to sort it out by forming one or two dif-
ferent-sized groups that will adapt to the activity the coach has implemented.
Everyone is accepted; no one is rejected.

$
usVaumy
2 SOCEER



Understanding the Potential Impact of a Youth Soccer Goach

- The coach is likely to be the first person of influence in the child’s
sport involvement.

- Have total respect for the players, parents, officials, the game and yourself.

- Never make physical gestures or verbal statements that are meant to embarrass or
humiliate a player, opponent, parent, or official.

- Be sure everyone plays an appropriate amount of time regardless of
the score.

- Set a language example and enforce it. No swearing or use of profanity ever!
- Be a disciplinarian! Enforce your philosophy.

« Demonstrate sportsmanlike behavior. Shake hands with the opposing coach and be
sure to praise the opposition. Encourage your players to do the same.

Summary

A coach’s influence on a young child is extremely important. The effect that
a coach has could last for an extended period of time beyond the season. Therefore,
your personality, action and words could have a dramatic positive, or negative, effect
on each and every child. The value of understanding children, being fair and enthusi-
astic, as well as being a positive role model, cannot be underestimated.
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Ghapter 4

Goaching Five and Six Year Dids:
“Which Way Do I Go?”

“From 3-6 years of age children should be absorbed with play,
in games of their own devising.”
Plato 427-347 B.G.

One ball, One Player

Before we determine which way we are going, we need to know as much
as possible about whom is going with us. In this chapter, the age group is U-6's,
which has a window of developmental growth difference between ages four to
seven. The time of year and policies of the youth soccer program may include
children who are about to turn five and children who are nearly seven years old.
This is a large range based on an individual players level of development and may
pose additional challenges to the youth coach.
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Let’s touch on their developmental patterns. On the soccer field their ego-
centric behavior is quite observable. Players commonly use such expressions as “my
ball,” “not yours,” “mine” or “me, me, me” and why shouldn’t that be the case. Each
player brings a ball and they want to touch it as often as possible, because that's fun.

Psychomotor

Physical movements such as running, jumping, skipping, hopping and main-
taining balance are not fully developed at this age. When changing direction, a U-6
child will often tumble as a result of a high center of gravity. This does not imply that
they are clumsy. They also play at full speed until they drop and then after a brief
rest, they are ready to go full speed again. Children in this age range need multiple
breaks during practices and games to allow for recovery, as it is difficult for them to
sustain a high intensity of play for long periods of time.

Gognitive

They can perform tasks one at a time when simple directions are given.
Complex tasks are difficult as U-6 players have difficulty linking skills together.
A visual demonstration is often necessary to help them to understand more
clearly what is expected of them. “My Ball,” is a commonly used phrase from
this age group. This is because they don’t quite understand what it means to
participate as part of a team.

Tactics at this age are very limited. Their biggest concern during their play is to

determine which way to go when they have the ball. Boundaries may not mean
much to many children in this age group. It is common to see most or all of the
players continue to chase the ball after it has gone out of bounds.

Psychosocial

The youth soccer experience might be their initial exposure to team
sport. At this point the coach must recognize the importance of the young
player's need to feel secure in practice and game environments. Their social
development at this time is often limited to one best friend and many are just
adapting to the social interactions that occur at school. The coach must be
sensitive to this when selecting practice activities, which must include positive
social 